Adapted by Elizabeth Bridges, Literacy Coach atdthC. Johnson Middle School
ebridges@york.k12.sc.us

Sentence of the Week
The activities below are adapted from Jeff Anderso's
Mechanically Inclined, Stenhouse Publishers, 2005

Week 1: “The Two-Word Sentence” (Subjects, Verbs,rad Fragments)

Day 1: Introduce the rule.
1. Write the three mentor sentences on the board. sAglents to tell what they
notice about the three sentences.
a. “Theyrace.” -- Jerry Spinelll,oser
b. “Maria flinched.” —Nancy Farmeklouse of the Scorpion
c. “Louie snorted.” —Graham Salisbumyight of the Howling Dogs
2. Explain the rule. It might sound something likestll am so glad that you
noticed so quickly that all of these sentences bale 2 words. Did you know
that a sentence could only have 2 words? It's tineorder for something to be a
true sentence, it has to have two things: a subjetta verb. A subject tells us
who or what did something. A verb tells us whatytdid or what they are.
When we are writing or reading, if we want to knatvether a group of words is
a complete sentence, we ask ourselves: Who orauthdomething? What did
they do or what are they? If we can’t answer anigoth of these questions, then
it Is not a complete sentence.”
3. Reveal 1-2 more examples.
a. “Tad watched.” —Stephen Kin@ujo
b. “Gerhard grins.” —Susan Bartolefiihe Boy Who Dared
4. Ask the students to write 1-2 examples of their own
5. Explain the weekly assignment. This might soundeshing like, “Now that you
have had some practice with looking at and writing-word sentences, | want
you to keep your eyes open for them this week ur yeading. When you find a
two-word sentence, ask yourself those 2 questiodo or what did something?
What did they do or what are they?—to be surestahaubject and a verb. Then,
copy down the sentence onto one of these stickgsndBe sure to write down the
title of the book, magazine, or newspaper wherefgaand it. Bring me the
example. If it is correct, you can add it to obad. | would like for each of you
to find 3 examples this week. Now, of course, msentences have more than 2
words. The reason we are looking for 2-word sergsns because it will get you
in the habit of looking for subjects and verbss&Imany times, when we find
two-word sentences, the verbs are very descripimepowerful.”

Day 2: Pare down longer sentences to identify sulits and verbs.

During day 2, the board work will be quick. Theadhere is to just be sure that students
can identify a subject and verb in a sentence.

Boardwork: Can you find the subject and verb in these see&h
“Helmuth turns the dial."The Boy Who Dared (easy)
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“In this manner he worked all of one day and mutthe next until he achieved the
desired effect. The Seer of Shadows (a little more complex)

Day 3-4: PASS-type practice items

The following items may be used on days 3-4 for BAge practice and sentence-
writing practice.

1. Three of the following items are fragments. Omeeniis a sentence. Circle the
sentence.

Over the hill beside the farm.

Before class began, Mark visited his locker.

The girl with the long, curly, blonde hair.

Went to the grocery store with Grandma, Grandpd,\&iilie.

apop

2. Three of the following items are sentences. Orazefragment. Circle the
fragment.
a. Ashley whistled.
b. The girls jumped rope.
c. They all watched.
d. Too bad.

3. Read the fragment below. Then, on the lines pexiddd to the fragment to turn
it into a sentence.
Fragment: Watched t.v. all day.

4. Making sure to include a subject and a verb, vaigentence about an accident.

Also, on days 3-4, you may want to ask studentsdk at their own writing from writing
workshop and try to decide if some of their senésritave subjects and verbs.

Optional Activity: “Two-Word Sentence Smackdown”
This activity is from Mechanically Inclined by Jeff Anderson, Stenhouse, 2005
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Two-Word Sentence Smack Down

I ask students lo write a sentence in their writer's nolebooks—just one sentence. After
a minute, | ask, “What'd you do2" Alfer they share, | ask, “How did you know that
was a senlence? Whot makes a sentence o sentence?” We discuss the fact that most
of us know how to write a sentence, even if we can't explain why. | emphasize that
the point of grammar is to help us write. Though we need not know every single defi-
nition, we should know a few. Compelent, confident wrilers know that an underlying
structure holds some thoughts together and separates olhers. So, students need to be
able to break down o senience. This knowledge is the foundation for laking writing
from choppy 1o flowing, from run-en to controlled. Understanding this pattern is essen-
tial, for every craft move is built on it.

“You know seniences. Everyone wrole a sentence. Even those who said, | don't
know what to write were saying a sentence. lt's basic lo our human nature to speak
in senfences.”

“So, why is it so difficult to figure them out on lesis?” | ask. We discuss an over-
simplified formula for the sentence: subject + verb = a simple senfence. It's easy to lose
students’ attention when we lalk in abstractions, so | get their eyes on a senlence from
o book os soon os possible. Using a sentence from Spinelli's Loser, | explain the
sentence fest, which will allow us 1o strip any senlence down o ils core, subject and
verb. | wrile They race on the board. “Is that o sentence? How do you know2” |
explain that it's o sentence if it provides answers fo the following two questions:

¢ Who or what did or is something? (The subject is They.)
* What did they do or whot are they? (The verb is race.)

“The core of any senfence is o subject and o verb,” | say. | prossiacta/ W (e
senfences from Loser that students can shave down lo two words: a subject and a verb.

We pare down a few together first, such as this one: The lights cluster brilliantly up the

street at Claudio’s house (p. 174). Using 1 i ject is [i
e ol (p. ). Using the tes), we determine thot the subject is lights
“Now we're ready lo do o senlence smack down!” | say. Bafor
r.n.udn a wall mat like the one in the visual scaffold, with the ::czegnrie: 'i[?l::c:'ha:;
v_urb. To make this activity more exciting, | play some snippels of music Frorrf 0 :
mix. Th‘e music adds a feeling of joy to the room, toking the dread out of gra il
instruction. | play the music and yell, “Are you ready fo grammor2” ﬂ?a e
continues to play while students work with their sentences and during ec.-|cl1 I ﬂ':“‘”c
| puiFti: kid’ i; cl::lnrge of the music, so | am free 1o emcee i
s, m e students into groups of three ond give'each group a senlence

Li::ng.:za;ﬂ:d f‘Dr IheA'Senfence Smock Down|” handoul). Each grou:: then fol!m[::
ety lions. ter paring down their senfence, they use consiruction paper lo

© subject on one shee! and the verb on the ofher. Alfter the kids finish with tha

describe how each performance will go:

::o reader will read the whole senlence

e "“subject” will “smack,” o slg :

yell the subjeci of the group’s sun!:;::u T e e

¢ The “verb” will follow, “smacking” ;
the verb of the sentence,

The reader will read the whole sentenca again

the wall mat under the word “verb” and yelling

Next, the “subjeci” runs and smacks the syb
as well os holding up Ihe piece of consipyc
the verb side of the wall mal, yolling out *;
the wall mal, while the reader reads the en

:::,-: side of the wall mol, yelling out “he”
Poper. Alter that, |he “ve b”
eaches.” Theya wo ho '

lire santancy again

smacks
hold their positions at
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Visuval Scaffold Simple Sentence Smack Down

Two students “smack” the subject and verb distilled from their toser sentence. | devel.
oped this exercise by combining and modilying lessons from my colleagua Alana
Morris of Aldine ISD and Mina Shaughnessy (1977)

Sen’rence §‘ ac l\(\\ Dou’;ﬁ-!—-

(1T

o e x_'.,ll"-y

Two-Word Sentence Collection
The students and | keep a collec-
tion of bwoword senlences we
come across in our reading. |
return 1o 1his wall chort agein and
ogain whenever | want to revisit
whaot the “core” of a sonlence is.

And ueased..i :p!—H
M nH’ym?nrﬂ'd i er..

Day 5: Quiz Day

The included quiz has 7 items. The items on the gre worth 10 points each. The
remaining 30 points may be earned as studentsekadples of two-word sentences in
their writing. If they find 3 examples, plus thggt all 7 items correct, then they earn a
100. However, if you would like to add items tastuiz or make changes for your
classroom, feel free to adjust. (Note: There ag b items, but item number 3 has three
fragments that must be identified.)
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Name

Sentence of the Week Quiz: Week One

For items 1-2, circle the letter of the item thats a complete sentence.
1. Fell into the gutter and scraped his knee.
Beside the teacher’s desk, in the cabinet.
She told him to stop.

The boy with the red hair and dark bluietsh

00T

Alice wrote.

Two dogs.

Before the bell rang.
Andy and his friend Jim.

cooy

3. Read the following paragraph, which contains figments. Underline the
fragments.

Last week, my mom and | planned to go shoppingad hoping that she would buy me a
new pair of jeans, but that didn’t happen. The ggcguard outside the mall. He told us
that we couldn’t go into the mall, because a roplad taken place. | couldn’t believe

it! A robbery! We saw police cars all around thall. All the red and blue lights. We
didn’t get to go shopping, but it sure was exciting

4. Convert the following fragment into a sentence.

Fragment: The elderly teacher.

5. On the lines below, write a sentence about sooree you know that includes a
subject and a verb.




